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Mimarhgi Vitrivius, “mimarlik uygulama ve kuramila
ogrenilir”; Viollet — Le — Duc de “mimarlik iki 6ge-
den olusur: Kuram ve uygulama” diye tamimlar. Le
Corbusier de “mimarlik rahatga séyle tanimlanabi-
lir: genel kaltir” der.

Mimarlikla hasir nesir olmaya baglamamin res-
mi tarihi olan 1982 yilindan bugline gegen 32 yil-
da, sanirm mimarlik (zerine yapilmis pek cok
tanim iginde, bu tanimlamalar benim de mimar-
hga bakisimi ifade eden en yalin tanimlamalar.

Mimarlik bir meslek olmanin étesinde; kiltiirel bir
birikim, eylem, i¢inde sosyal, ekonomik, politik, fizi-
Ki, tarihi, teknik pek ¢ok olguyu barindiran ve bu ol-
gularla bigimlenen, degisen insan yasamina dair bir
eylem. Mimarlik diste, distincede olusan, kurgu-
lanan, dil, yazi, gizgi ile ifade, temsil edilen, gercek-
lestirilebildiginde var olunan fiziksel diinyanin insan
“eliyle” bicimlenmis ortamlari olarak tariflenebilir.

Bu ortamlarin yani mimarhgmn ruhunu, niteligi-
ni belirleyen igveren, kullanici, uygulayici, mi-
mar olarak pek gok akttr mevcut olmakla birlikte,
kurgulayan, yasami tarif eden ve gerceklestiren
aktér “mimar’in rolti gok guglii. Peki, béylesine
gl bir roltin donanimlari neler olmali, nasil ha-
zirlanilmal? Bir regetesi var midir? Mimar kim-
ligi ve bu kimligin olusma kosullari neler olabilir?

Mimarligin kdlttrel bir eylem olmasi mimar kim-
ligi olusumunun yasamsal bir stirece yayildigi-
ni ifade eder. Kimlik olusumunda bireysel ¢aba,

info@martid.com
Trans. from Tur. to Eng: Sibel Atmaca

Many definitions of architecture have been giv-
en and the following are just three [of them]: “It
is learned via practice and theory” by Vitrivi-
us; "It has two parts: theory and practice” by Vi-
ollet-le-Duc; and “Architecture can easily be
defined as general culture” by Le Corbusier

Since 1982, the year in which | officially started fo
deal closely with architecture, the quotes above have
been the simplest definitions of my view of architec-
ture among all the definitions that have been made.

Apart from being a profession, architecture is a cul-
tural background, an action related to human life,
which includes several phenomena, such as social,
economical, political, physical, historical and techni-
cal. It is formed by these phenomena. Architecture
can be defined as the real world’s settings that occur
in a dream and thought. These settings can be fic-
tionalized, represented and expressed by language,
script and line, and can be formed by “artifactuality.”

Though there are many actors, such as employers,
users, performers and architects, to express the
quality and spirit of architecture, the role of an “ar-
chitect”, who fictionalizes, describes life and makes
it happen, is very important. So, what should be the
elements of such a strong role? How should one
prepare for it? Is there a solution? Under which cir-
cumstances does an architect’s identity emerge?

Since architecture is a cultural action, this suggests
that the formation of an architect’s identity takes
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beceri, birikim, belirleyici olmakla birlikte, mi-
marlik okullarinin egitim yaklagsimlari ve mo-
delleri, kadrolarin donanimlari, mimar kimligi-
nin olusumunda etkili bir ortam olarak yer alir.

Evrensel dlgekte tim yasamsal deneyimlerin hizla
degistigi, donlstigu bir donemde yasamaktayiz.
Dogal olarak Turkiye'de de mimarlidin egitim or-
tami ve pratik dinyasi degisti ve dedismekte. Bir
temel egitim olarak doért yillik lisans egitimi ortami;
ogrencide heyecan, ilgi, motivasyon giicini art-
tiran, tasarlama becerisini gelistiren, tartisma or-
tamlari sunan, bilgiye erisme kanallarini agik tutan

ve dinamik sirecleri iceren olanaklari saglamali.

Usta cirak iliskisine, bilgi ve beceriyi aktarma, dog-
ru bina yapma becerisini kazandirma ve 6gretmeye
dayall / amagl egitim modelleri, 6grenciye 6zgin
tasarim alternatifleri gelistirme, gevre degerlerini
tartisma ve buna karsi bir tasarim tavri gelistirme
Gzerine kurulu, kritik / elestiriye dayali, modellere
doniismekte. Tasarim stidyolan bu yaklasimlarla
kurgulanmakta. Tasarim stiudyolarinda yuriticu,
¢cozUmi bilen ve dogruyu gdésteren kisi olma yerine,
sorularile tartismaya agan, soruna ¢éziim alternatif-
leri arama stirecinde y6nlendirici rolde bulunmakta.

Bu baglamda, mimarlik okullarinin glincel diinya
ile etkilesim icinde olmasi, okullarin egitim prog-
ramlarina ve tasarim stlidyolarina meslek pratigi-
nin deneyimlerinin entegre edilmesi strecleri zen-
ginlestirmekte. Yuritlicli pozisyonunda veya jlri
ortamlarinda pratik dtnya icinde faaliyet gbsteren
mimar profillerinin bulunmasi, santiye veya yapi
tanitim gezileri ile yapim streclerini bizzat tasarim-
cinin aktanmi ile tanitimi ve tartismaya agiimasi
egitim ortamina katki koymakta. Bir fikir projesinin;
uygulama projelerinin hazirlanma asamasinda,
imalat strecinde, yonetmelik kisittamalarindan,
tretim organizasyonu ve teknolojik olanaklardan
ya da ekonomik sinirlamalardan ve isveren beklen-

place through a life process. As well as individual
effort, skills and background are the determiners
of this formation; the educational approaches and
models of architecture schools and staff background
also play an important role in forming this identity.

We live in a world in which all life experiences
change and transform swiftly and universally.
Naturally, the educational settings and practices
of architecture have changed and continue to do
so. As a basic education, the setting of the 4-year
undergraduate ftraining program should provide
opportunities that enhance the excitement, inter-
est and motivation level of the trainee, offer the
chance of discussions, lead to the channels of in-
formation access and include the dynamic process.

The training methods, based upon the master—ap-
prentice relationship and targeted at the acquisition
and teaching of the skill of constructing a proper
building, have been transforming into methods that
are conducted on the basis of reviews about envi-
ronmental values, with developing original design
alternatives and a design attitude that meet envi-
ronmental values. The design studios are formed
via these approaches. In the design studios, in-
stead of being the person who knows the solu-
tion and shows the truth, the performer is the one
who leads into a discussion with his/her questions
and who guides in the solution-seeking process.

In this sense, since architectural colleges interact
with the current world, the processes are enriched
as the related practice experiences are integrated
into the educational programs and design studios.
The existence of the architects’ profiles within the
practice as the performer or the jury member, and
the designer's own presentation of the building
process with worksite trips contribute a lot to the
training program. The training program also pro-
vides a project idea that addresses the following




tilerinden nasil etkilendigini, tim bu kosullarin veri
olarak ¢ézim icinde nasil degerlendirildigi gibi tasa-
rim siirecinin butintind kavranmasini saglamakta.

Stajlar, yarismalar ve yaz okullari da formal egi-
timi besleyip, cesitlendirmekte ve zenginlestir-
mekte. Ornegin, gerek malzeme gerek sistem
Uretimi lzerine faaliyet gosteren firmalarin actigi
yarismalar, dizenledigi yaz okullari, 8grencinin;
malzemeyi tanimasi, malzeme performasini ta-
nimaya ve gelistirmeye yonelik tasarimlari dene-
yimlemesi, bu siireci akademik ve pratik diinyadan
tasarimcilarla birlikte yasamasi énemli bir katki.
Bu galigmalar, 6grenciyi motive eden, egitim s-
recini yayan, surekliligini saglayan ve mimarliga
ilgiyi canli tutan etkinlikler olarak varlik gosterirler.

Meslek yasamina akademik dinyada baslayip
uzun bir dénemi egitimci/arastirmaci olarak ge-
ciren, daha sonra konsantrasyonunu ve faaliyet
alanini pratik diinyaya yéneltmis bir mimar olarak,
pratik ve akademik diinya birlikteligini her boyutta
dnemsiyorum. Her iki ortam birikimlerinin, potan-
siyellerinin saglayacadi kazanimlar gok degerli
olacaktir. Oncelikle mimarlik kiiltirtintin gelisimini,
niteligini olumlu olarak etkileyecektir. Gincel bir
ornek lzerinden, akademik ve egitim bazli gals-
malar, kentsel dénlisim uygulamalarinda 6zgtin
deneyim olanaklari saglayacak potansiyele sa-
hip olabilir. Uygulayicilarin, yani yerel yonetim-
ler, kamu kurumlari, yatirimei ve imalatgilarin, bu
potansiyelleri degerlendirmelerinin, kentsel ve
mimari nitelik Uzerinde olumlu etkileri olacaktir.

Mimarhk pratiginde, yatirrmci isveren tarafindan
6ncelikli olarak, imar/yonetmelik kosullarinin mak-
simum diizeyde alan yaratma yoniinde kullaniima-
s1, disuk yatinm maliyeti ile ylksek kar elde edil-
mesine olanak verecek tasarim kararlarinin hizli
bir siirecte elde edilmesi beklenmekte. Bu sliregte,
akademik ortamin kazandirdigi problem tanimla-

aspects: during the preparatory and production
stage, how is this stage affected by code restric-
tions, economic constraints, production organiza-
tions, technological opportunities or employer’s
expectations?; in addition, in the design stage, the
course covers how all these conditions can be fully
comprehended in order to evaluate them as data .

The formal education is enriched, varied and de-
veloped by the practical training period, compe-
titions and summer schools. For instance, the
companies that work in the fields of both materi-
al and system production organize competitions
and summer schools. By courtesy of these events,
the trainees manage to become familiar with the
materials and their productivity; additionally, they
can also experience the designs for improve-
ments. This period is a very valuable support for
the trainees’ experiences with the leading de-
signers of the academic and professional world.
These works motivate the trainees, enhance and
provide the continuity of the training process and
thus, they arouse their interest in architecture.

Having started working in the academic world as a
researcher/instructor, and being an architect who
has focused on practice, | place much importance
on the association of both practice and the acade-
mic world in every phase. What is gained by means
of this togetherness is very substantial. Primarily,
it will positively affect the development and quality
of architectural culture. The academic and train-
ing-based works on a present sample might have
the potential of offering authentic experience op-
portunities for urban transformation. Furthermore;
the implementers, namely the local authorities,
state institutions, investors and producers will
have positive impacts on both urban and archi-
tectural quality by benefiting from this potential.

In architectural practice, what is highly expect-
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ma, veri toplama, tartigma, sorgulama, yorumlama
becerisinin, nitelik ve gevre duyarliligi gibi degerleri
tasarim kriterleri arasina kosul olarak taginmasini
saglamada kolaylastirici oldugunu distntyorum.

Bubaglamdayarlgmaiaroriamlnlveyar|§mayoluyla
proje elde edilmesini gok dnemli gériyorum. Yarig-
malar hem mesleki gelismeyi motivasyonu dinamik
tutan bir ortam sunuyor hem mimari ortamin, fiziksel
gevrenin nitelikli gelisimine katki koyuyor. Mimar-
Iik hizmetleri olarak, tasarim ve kontrollik kapsamli
olan calismalanimiz iginde yarismalar is elde etme
araci olarak oncelikli bir yerde olmamasina karsin,
yarismalara ilgi gdsteriyoruz. Yilda birkag yarisma
icinde yer aliyoruz. Stregteki dinamizm, arastirma,
yorumlama, karar verme asamalari, sonuglanma-
sinin ardindan farkli yaklagimlarn izlemek, deger-
lendirmek ve tartismak kisiyi motive ediyor, bilgi
birikimini zenginlestiriyor ve deneyim kazandiriyor.
Bu bakisla yarismalar, akademik ve pratik distin-
ce, eylem bicimlerini igeren ok dederli ortamlar.

Basta da ifade ettigim gibi mimarlik eylemi, orta-
mi oldukca dinamik. Mekani deneyimlemek de
bu dinamik dinyanin alanlarindan biri. Gormek,
dinlemek, koklamak, dokunmak... Kenti ve bina-
yl, yasam kulttriniin mekana yansima bigimini
kavramak, gezilerle ve deneyimlemelerle miim-
kiin kiliniyor. Bu baglamda geziler bizim yasam
programimiz iginde mutlaka yer alan bir eylem. Bu
eylemin ekip olarak bizi besledigini dislnlyoruz.

Sonug olarak, akademik ve pratik diinya birikimle-
rini, deneyimlerini yorumlamak, degerlendirmek ve
mimariye aktarmak yasam boyu tamamlanmaya-
cak, degisecek, gelisecek, doniisecek bir suregtir.
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ed primarily by the investor employer is the use
of the reconstruction/regulation conditions in or-
der to create an area at the highest level, and
for the design decisions to be made swiftly, with
low-cost investment and high-profit. In this stage,
| believe that it would be an effective valuable fa-
cilitator such as problem identification, data acqui-
sition, discussion, questioning and interpretation,
along with environmental and quality awareness.

In this sense, | believe that the competitions, and
the projects acquired as a result of these compe-
titions, are highly valuable. The competitions both
provide an opportunity that keeps the professional
development dynamic and contribute much to the
qualified development of the physical environment.
Among all the architectural services including the
works based on design and control, we put a great
emphasis on the competitions, although they are
not the means of acquiring work. We take part in
several competitions a year. They motivate the par-
ticipating trainees, enrich their background knowl-
edge and provide a chance of experience by means
of dynamism, stages of research, interpretation and
decision-making, following the different approach-
es since the final product. For this reason, compe-
titions are the valuable opportunities that include
academic and practical ideas and types of action.

As stated before, the fact of being an architect is
a dynamic concept. In additon, the experience of
visiting places is a part of this dynamic world. Trips
and real experiences make it possible to see, lis-
ten, smell, touch and even to comprehend the city,
btjﬂdings and reflect the lifestyle onsite. Trips exist
in one’s lifestyle and that fact motivates our team.

Finally, interpreting and evaluating the experienc-
es of the academic and practice world as well as
transferring them into architecture is a process that
never ends, and is always changing and improving.
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